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Abstract
This project draws on Maslow’s theory of motivation using his hierarchy
as a framework, as well as Vygotsky’s sociocultural theory. This project aims
to engage and involve English Language Learners (ELL) in the classroom by
informing educators of strategies that help to find commonalities among
students and cultivate communication between Native English Speakers and
ELLs thus developing a culturally inclusive classroom. By building the
relationships between the two student subgroups (ELLs and NESs) teachers
will gain a class of students who have a well-developed world view, increase
language acquisition, and develop a deep appreciation and respect for other
cultures. Through research-based strategies which educators will implement in
their classrooms, they will establish a precedent for a thriving classroom
culture that shares commonalities between students and builds
communication, thus achieving cultural inclusion.
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Chapter One: Introduction
Problem Statement
Secondary general education students and immigrant students lack an
understanding and appreciation of each other’s cultural and societal norms,
resulting in a gap that bridges well beyond language. Both groups mutually
fail to support one another in academic and social settings. Reeves (2004),
contends that ELL’s have a pressing need to adapt to US culture while
maintaining their native cultural ways. On the other hand, US general
education students must learn about their US non-mainstream peers’ cultures,
as they need to be culturally competent. Additionally, teachers typically do
not address cultural differences nor equip students with ways to communicate
with those who don’t speak English, and vice versa. Teachers lack training in
strategies to bridge cultural differences in the classroom. This gap is a
contributing factor to the fact that ELL’s start behind native English-speaking
students and typically stay there. It is evident that there is great need for a
cultural intervention in schools, thus showing support for not only ELL’s but
also the native speakers in the classroom.
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Importance and Rationale of the Project
Building cultural understanding and competence in students have not
often been part of schools and education practitioners. The US is currently
experiencing an inflow of immigration from a multitude of countries (Johnson
& Park, 2022). Aguila et al., (2012) states that immigration to the US has been
on the incline for several decades, especially those from Mexican descent.
This influx of new languages and cultures holds great potential to positively
influence the classroom and build students world views, however the
education system has not yet properly embraced this change. Although teacher
training programs are educating future teachers in strategies to assist ELL
growth, teachers still feel unequipped and unsure of how to proceed (Johnson
& Park, 2022; Maarouf, 2019). Furthermore, according to Brooks et al.
(2010), midwestern schools are currently struggling with ways to integrate
students in a more culturally responsible way. Michigan schools specifically
have experienced a 41% growth of ELL students over the course of one year
(Capps, 2005). This growth of immigrant students in secondary classrooms
provides a unique opportunity to expand the culture and perspective of all
students. Currently however, teachers are ill prepared to effectively implement
culturally relevant strategies to help their immigrant students thrive alongside
their English-speaking counterparts. More specifically, Han (2012) argues that
the school environment and lack of culturally relevant approaches are partly
responsible for the academic gap (ELL’s scoring lower on their standardized
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tests compared to their native English-speaking peers). Yet, Han fails to
recognize the benefits of synergy ELLs encompass on their native English
speakers (NES). Williams (2012) states that an ELL’s greatest resource is
their peers, especially in secondary education; therefore, to foster academic
growth, the teacher must address the cultural division experienced in the
classroom. Yet, ELLs are not the only party that benefits from sharing in
culture, NES students also experience great gains. If this problem continues
unchecked the cycle will continue, and ELL’s will struggle to bridge the
academic achievement gulf that separates them from most of their NES peers.
Background of the Project
Hosting immigrant children in US classrooms has changed over the
decades. Before Brown vs. Board of Education (1954) students were
segregated by race and some children were not allowed to attend school. Since
the 1954 ruling however, education for all has been a priority. However,
according to Figueroa (1978) even though all students receive the same
education, same resources, same teachers, etc, the rate of success continues to
favor white children. In recent history, instructing teachers on ELL integration
has been a priority for most districts, going as far as paying for their teachers
to become ELL certified (Maarouf, 2019).
Multiple studies cite data that the ELL population is growing and
predict that it will continue to grow (Artiles & Kozleski, 2007; Lee, 2012; Lee
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& Buxton, 2013; Sheng et al. 2011). As a response, for the last ten years
research has been spotlighting ways to equip teachers with best practices for
their ELL students. Articles such as those written by Reeves (2006) and
Williams (2012), focus on providing teachers with strategies for ELL
development. Very few articles recognize the importance and use of studentto-student relationships to foster language and academic growth, nor do they
focus on implementing culturally responsible strategies to include ELLs in the
learning process. Yet to bring change and equity to education, teachers must
learn to teach through a lens of cultural inclusion. Future research should
consider providing guidance and strategies to students (both ELL and NES)
allowing them to communicate despite the language barrier, meanwhile
building cultural appreciation. The focus needs to shift from teachers being
cultural problem solvers, to the student’s taking responsibility as problem
solvers. Encouraging NES students to befriend and support ELL students is a
barrier they don’t feel equipped to conquer as the situation lies (Case, 2015).
According to Reeves (2006), most teachers would gladly accept ELLs
into their classrooms, however, the lower the proficiency level of the student
the higher the hesitancy of the teacher due to lack of time and assistance to
properly imbed resources for those students. (Reeves, 2006). Too often,
teachers accept ELLs into their classroom without knowing how to bridge the
gap between students. Teachers have been trained how to write
accommodations into their lesson plans and implement supports to help the
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ELL undergo language acquisition, these indeed are an important part in the
process, however, this process ignores the part the NES plays in the
classroom. Research has been equipping teachers with strategies focused on
ELL’s, yet ELL students have much to offer a classroom environment,
therefore, to foster academic growth of all students, teachers must cultivate an
atmosphere of acceptance and discover commonalities and foster
communication between student groups which culminates in an inclusive
classroom culture in which all students can comprehend content and access
the curriculum.
Statement of Purpose
The purpose of the following project is to provide secondary educators
with a guidebook that outlines and describes specific culturally inclusive
strategies to implement in their classrooms that will foster and build cultural
connections between student groups and find commonalities to construct
relationships. The project includes a research-based presentation with a
guidebook that teachers will receive and use to guide them through their
professional development sessions led by a trained facilitator. Educators will
learn to produce classroom equity by updating them on current research, alert
them of the shared difficulties many educators experience when attempting to
include ELLs in the learning environment. Discussion will be facilitated
surrounding their experience with ELL students. The presentation will supply
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five strategies that will focus on building commonalities and encourage
communication between student groups, which will result in comprehension
by all and a unified classroom.
The project will consist of three one hour and thirty-minute sessions
for all educational staff willing to grow and learn more about bridging the
academic gap seen between ELL’s and NES students. The sessions will arm
teachers with research-based methods to equip across all content areas. The
guidelines introduced during the PD will help to foster symbiotic relationships
between student groups, with the intent to build a sense of belonging in all
students. Ideally, the professional development would occur before the school
year begins, allowing for exponential growth, but can be adapted when
needed.
The PD includes the following components. The PD is framed with a
presentation which introduces the current problem using research and
statistics from the US, Michigan and district, the presenter will build pathos,
and highlight benefits to student growth and classroom culture. Then the
facilitator will present two strategies that encompass multiple approaches for
teachers to implement in the classroom. The guidelines will focus on
strategies that foster and build cultural connections between student groups,
finding commonalities to construct relationships. Educators will be given time
to choose a specific strategy presented and implement in their own classroom.
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Then the group will discuss their implementation plans and set goals. The
teacher will be responsible for monitoring the effects of their chosen strategy.
Educators will be expected to report on their findings, whether they saw
student cross relationships forming by completing a follow up email survey.
They will then be encouraged to continue their strategy or select a new
strategy to try. The PD will bring positive change to not only the classroom
but effect the whole school’s atmosphere and sense of belonging for all. After
the PD classrooms will have complete cultural inclusion between student
groups.
Objectives of the Project
By the end of the professional development sessions educators will
thoroughly master a presented strategy focused on fostering symbiotic
relationships between ELL’s and NESs, one which both groups equally
benefit from the other, by implementing it in the classroom either via
commonalities or communications. Furthermore, educators will identify
personal challenges when teaching ELL students. They will then analyze
problems faced by ELLs in the mainstream classroom regarding
communication. Then, teachers will identify challenges that they face when
implementing accommodations to students who are culturally and
linguistically different from their own background. Finally, educators will
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implement an inclusive cultural strategy in an upcoming lesson, and articulate
their findings in a follow up survey.
Educators will leave the session feeling confident in their ability to
evolve student relationships and grow connections between student groups,
furthering the classrooms cultural community. Ultimately, because of
implementation, the school community should become more united, and
students will grow in their sense of belonging.
Definition of Terms
·

English Language Learner (ELL): “[A speaker of] a primary language

other than English” (Case, 2015, p. 362). [The term ELL also] encompasses
scores of native languages, cultures, socioeconomic level and educational
backgrounds, not to mention a kaleidoscope of individual aspirations and life
experiences” (Case, 2015, p. 362).
· Native English Speaker (NES): "The first language a human being learns
to speak is his native language, he is a native speaker of this language"
(Bloomfield, 1933, p. 43)
·

Professional Development: When pertaining to education, typically

refers to a session through which teachers are given strategies or best practices
that inform their teaching and help them grow as educators.

9

Scope of the Project
This project deals with ELL cultural inclusion and moves to grow
students’ sense of belonging and unify the classroom culture through
strategies grounded in communication. Through the help of the educator,
students will learn how to build connections with all their peers, to grow an
appreciation for cultural difference and develop the confidence to speak and
participate during instruction resulting in rapid language acquisition and
improved test results as well as a broadened worldview. The guidelines
presented to educators during the PD draw from strategies in two major
categories; first, building commonalities in students (playing “get to know
you” games, asking questions about culture and traditions, and intentionally
arranging assigned seats) secondly, encouraging communication between
student groups by building nonverbal awareness and practice, visual supports,
and eventually verbal communication. Moreover, the teacher is not to take
time away for core content or curriculum but find commonalities and build
communication while teaching content. The success of the implemented
strategy chosen by the educator will be evaluated through the collection of a
follow up survey.
Some constraints to this approach will be teacher engagement and
attendance as well as administration approval. If the educators in the building
do not recognize the problem, they will not work to see it resolved, therefore
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the PD must ensure teacher buy in to be effective. Time also acts as a
hindrance, as teachers need time for data collection, presentation of survey
and analysis.
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Chapter Two: Literature Review
Introduction
The Midwest is seeing a steady growth of English Language Learners
(ELL) in general education classrooms; districts are struggling with how to
prepare teachers for integration, and how to include the students both
equitably and effectively (Case, 2015). Research shows that an ELL’s greatest
resource in acquiring the new language is their classmates (Williams, 2012).
However, given the communication gap between the two groups, general
education students tend to avoid interacting with ELL’s (Rance-Roney, 2008),
therefore, ELL’s experience a linguistic isolation (Thompson, 2013). The
more commonality ELLs share with their classmates the higher the chance
communication will occur (Case, 2015). Thus, it is vital that the teacher foster
those commonalities in their classroom by making it a space for cultural
inclusion.
Furthermore, ELLs and NES students lack an appreciation of each other’s
culture. Currently ELLs acquire language to survive, and few educators are
trained in implementing culturally inclusive strategies to help equip ELLs in
the English-speaking classroom (Elreda et al. 2016). The NES student has
been overlooked yet, they play a key role in the language acquisition process
(Case, 2015). This problem relates closely to Maslow’s Motivation Theory
(1943) and the similarities will be drawn below, as well as Vygotsky’s
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sociocultural theory, then research that focuses on classroom culture,
community, and collaboration will be explored, as well as the key roles the
ELL and the NES play in the classroom.
Theory/Rational
Maslow’s Theory: Maslow’s Motivation Theory (1943) is used in
many fields outside of education. However, when applied to education,
Maslow’s hierarchy of needs acts as an insightful tool for educators. The
hierarchy moves through the different stages of needs which align to one’s
inner drive or motivation to move beyond their current position (Taormina &
Gao, 2013). The first stage in the hierarchy begins with physiological needs;
or the basic principals of survival, without which a human would die. The
next stage is safety and security (Maslow, 1943) in which persons must feel
safe. This stage may include, but not limited to; environmental, social, and
financial factors, all various forms of security. Belongingness needs is the
third stage, after having their basic human needs met, and feel a sense of
security, a person can then feel as though they belong to a society,
community, or culture (Gallagher & Einhorn, 1976). The fourth stage is
esteem needs which encompasses two parts; self-respect and respect
experienced from others (Maslow, 1943). Once this need feels accomplished,
only then can the person move to the final stage of self-actualization needs.
Maslow explains this stage as a person who experiences a sense of self-
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fulfillment and content (Maslow, 1943). It is believed that the needs in the
prior stage must be met with confidence before a person can contemplate the
next level of needs (Gallagher & Einhorn, 1976).
Maslow and Education: Teachers are obligated to provide an
environment that promotes safety for their students. The teacher should act as
a guardian, a person who can provide direction. Resulting in the ability to help
meet students’ level two needs for safety and security. If students do not feel a
sense of security, they will not attempt to risk being vulnerable in front of
their peers. Vulnerability in the classroom looks like students raising their
hands to answer questions or participate in whole group discussion. As stated
previously, the safety and security needs must be met before students can
move to the next level in the hierarchy: belongingness. It is in this stage where
true unity has the potential to be met in the classroom. Without order and
guidance, a classroom can fall quickly to chaos. Now imagine how an ELL
moves through these stages. Teachers are expected to provide order and
guidance to all students, including their immigrant minorities. ELL students
have a layer of needs that take longer to be met than that which their peers
experience – understanding. The need for understanding would arguably fall
in the safety and security stage; without the ability to understand, how would
someone feel a sense of belonging. The lack of understanding in ELL’s does
not stem from their ability, but rather language. Teachers are compelled to
build students sense of security in their classroom by constructing
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commonalities between student groups (Case, 2015). Once students feel safe
enough to ask questions and make mistakes in front of their peers, the teacher
can then encourage communication. By communicating with their peers,
students grow in their sense of belonging (Case,2015). When combining the
practices of finding commonalities and encouraging communication, students
will build comprehension and acquire language at a faster rate resulting in
increased test scores and a classroom of two or more diverse student groups
cooperating as one body.
Vygotsky Theory: This project is also framed by Vygotsky’s
sociocultural theory. Vygotsky believed that learning was acquired through
socialization and interaction (Davydov & Kerr, 1995). Vygotsky believed that
there was a zone of proximal development, which as defined by Peercy (2015)
is the belief that when children are trying to acquire a new skill, if they have
assistance by the “more knowledgeable other” they will acquire said skill at an
increased rate (Peercy, 2015; Davydov & Kerr, 1995). Educationally speaking
when learning is scaffolded comprehension can occur more rapidly. This
theory applies to both education and especially ELLs. In education, all
children are trying to acquire skills and develop their knowledge, and ELLs
are acquiring the English language. The more knowledgeable other, when it
comes to ELLs is their NES peers (solely for that of knowing the English
language) and teachers must implement scaffolds in their classroom to help
students reach full inclusion. By applying the zone of proximal development,
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the teacher provides communication support for students to build relationships
allowing for them to grow in both linguistically and culturally.
Research/Evaluation
Communicating Classrooms: Communication can occur in many
different forms. One from that has been especially proven to foster language
development in ELLs is nonverbal or the use of gestures in the classroom. The
teaching strategy related to using gestures is referred to as Total Physical
Response (TPR) or more recently, the term has evolved to include
storytelling- Total Physical Response Storytelling (TPRS). Davidheiser (2002)
explains the use of TPRS in a German language class. This method is
especially useful for beginning language students. TPRS is founded on the
principle that muscle memory increases the chances of retention, as it
incorporates body movements or gestures to communicate (Davidheiser,
2002). TPRS at is nature is active learning and allows for creativity, it
includes all students in the learning process, and forces students to engage
with content in a physical way by making gestures (Davidheiser, 2002).
However, TPRS must be supplemented with other methods (such as reading
and writing) to fully develop student language (Davidheiser, 2002). Building
student use of nonverbal communication will help build overall classroom
communication, besides nonverbal, the use and development of verbal
communication is vital for all students to learn.
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The importance of discussion in the classroom cannot be understated.
Zhang et al. (2016) researched the importance of classroom communication
and found that it improves student problem solving skills and promotes
student understanding and learning. Other researchers agree that classrooms in
which student groups effectively communicate and view their relationships as
symbiotic often experience more cooperation, and through this student
achievement and success is experienced (Case, 2015). Bridging the gap
between ELL’s and NES’s can be a difficult task for teachers, yet the benefits
far outweigh the inconvenience (Reeves, 2006). Reeves (2006) conducted a
small study surveying secondary general education teachers and found that
most educators believe that ELL inclusion creates a beneficial learning
environment for all. Furthermore, Thompson (2013) affirms that ELLs must
be included in the mainstream classroom as pull-out programs lack the
capacity to develop the learner as a whole person. Pull-out programs also
ignore the benefits of bilingualism that can come from mainstream inclusion,
as well as the cultural influence ELLs have on NES students.
As stated previously, ELL inclusion in the mainstream classroom is key,
Rance-Roney (2008) provides an effective strategy to begin building students
relationships. Rance-Roney (2008) begs educators to be intentional about their
learning community by building student groups. The student groups are
formed by the teacher based on observed interactions between students, and
their preferences. These groups are meant to form student connections and
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support culture sharing (Rance-Roney, 2008). This is but one method used to
build bridges between student groups and endorse cultural inclusion in the
mainstream classroom.
Johnson and Park (2022) completed a case study of three ELLs over the
course of a year and found that when teachers moved past teaching their
curriculum in isolation, and took a vested interest in their students’ needs, it
led to broadening student perspectives and resulted in more effective
schooling techniques, while also benefiting the marginalized (Johnson & Park,
2022). Elreda et al. (2016) argues in favor of building a classroom network,
one where peer relationships are promoted. This approach has proven to lead
to student growth for both student groups (ELL’s and NES’s). Learning is a
social construct, students must cooperate and communicate with each other to
truly comprehend the curriculum (Vygotsky, 1978). When learning is hyper
focused on the language, ELLs are given a disservice, as Case (2015) found in
a study that analyzed student relationships. Case found that in mainstream
classrooms ELLs tend to develop the belief that they had a language problem.
Moreover, NES students began to see themselves as English experts, which
created a dangerous dichotomy in the classroom which harms potential
friendships (Case, 2015). Instead, students should view each other as peers, a
symbiotic relationship through which each group can benefit.
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Many researchers believe that teachers help to build the bridge of peer
contact and relationships. The more focus that is put on these relationships the
better the class becomes at communicating and thus developing linguistically
(Case, 2015; Elreda et al. 2016; Johnson & Park, 2022). However, it is only
by shifting pedagogy, encouraging, and promoting ELL communication can
teachers build trust with their students (Johnson & Park, 2022).
Language Acquisition: The research clearly states that ELL’s biggest
resource for language acquisition is their peers (Boutte & Johnson, 2012;
Elreda et al. 2016; Reeves, 2004; Thompson, 2013; Zahner, 2012), therefore,
by learning alongside English speakers ELLs are not only able to acquire
language but begin to comprehend content while also influencing their peers
simultaneously. Niehaus and Adelson (2014) provide data that states ELL’s
standardized test scores are significantly lower than their NES peers. This gap
leads to further dysfunction between student groups in the classroom, driving
more separation between students and slowing the goal of a cultural inclusion.
Niehaus and Adelson (2014) state that due to the lower test scores, ELL’s
experience more social-emotional concerns, which compared with Maslow’s
hierarchy places ELLs in stage two, in which they are focused on safety and
security (Maslow, 1943), implying that they cannot attain a sense of
belonging.
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Immigrant students are often ignored in their mainstream classrooms, not
only by their peers, but also by their teacher (Johnson & Park, 2022).
Teachers struggle with ELL inclusion and are not equipped with the tools to
effectively teach their ELL students (Hamann & Reeves, 2013). Hamann and
Reeves (2013) argue that there is a dangerous miscommunication when it
comes to the responsibility of ELL language acquisition; teachers believe it
lies with the district, and the district believes the job is for the teachers
(Hamann & Reeves, 2013). The root of teacher struggle with ELL inclusion
lies in the implementation of accommodations to their lessons that target
ELLs. Guler (2013) surveyed teachers and found that most written
accommodations related to special education teachers (Guler, 2013). Fillmore
(2014) agrees with Guler but claims that teachers have little to no knowledge
about ELL’s learning needs to succeed. Therefore, these accommodations fail
to help ELLs become academically successful. The approaches used for
language acquisition and students with disabilities look very different.
However, most teachers agree that accommodations are needed to help foster
linguistic growth for ELLs. The proper culturally inclusive approaches are not
currently being practiced (Guler, 2013).
To promote language acquisition in the classroom, language must be
valued. Cummins (2005) published a proposal calling for a change in how
language is approached in the classroom. Cummins believes that the value of
home language and culture is plunging as the rampant need for English
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language development replaces it (2005). Teachers must pivot the focus from
their ELL students simply acquiring the English language to developing the
student as a person, learning two languages simultaneously (Cummins, 2005).
Similarly, Larson-Freeman and Freeman (2008) conducted research
examining the role of foreign languages in classrooms and found that teaching
practices are so diverse and the need for teachers to adopt and adapt has
increased exponentially forming extremely high demands on educators. This
study helps to explain the cause for teacher struggle when implementing
inclusion strategies in the mainstream classroom. Teaching the value of
foreign language in the classroom may be an educational weakness but it must
be addressed in favor of cultural inclusion.
Currently most teacher training focuses on decoding and fluency strategies
to implement solely with their ELL students (Maarouf, 2019). The strategies
suggested by Maarouf’s (2019) study heavily rely on the teacher (Maarouf,
2019). Maarouf argues that for change to occur the teacher must consider
testing accommodations for their ELL’s, develop creative tools to determine
their ELL’s true capabilities, and combine reading into all content areas
(Maarouf, 2019). An academic gap is growing between ELL students and
their NES peers, placing more responsibilities and expectations on the teacher
to help foster the relationship between the two groups (Maarouf, 2019).
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Although Maarouf makes an excellent point; teachers must be educated in
strategies to uplift their ELL students, they do not touch on how impactful the
peer relationship is in the classroom. Additionally, Maarouf (2019)
acknowledges that the teacher must implement cultural inclusion strategies yet
does not mention the ways in which students can help with inclusion. The
research is clear - ELL’s benefit from being in a learning environment
alongside their English-speaking peers, however, what does that mean for the
native English speakers?
Cultural Inclusion Benefits: Without carefully implementing strategies to
help include ELLs in the learning environment, little inclusion can be
experienced. It is proven that when content is tied to the learner’s personal
experience their rate of retention increases (Davidheiser, 2002). When
procedures are put into place to bridge the gap between ELL’s and their
English-speaking peers, the relationship shifts to being beneficial to both
groups. Johnson and Park (2022) acknowledge the benefit of a strong ELL
and teacher relationship, however, lacks to account for the NES student’s role
in development (Johnson & Park, 2022). ELLs should not be expected to learn
the language relying on their relationship with the teacher alone. Besides,
NESs also benefit tremendously from having ELLs in the classroom, as it
helps to build their worldview and cultural appreciation.
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It is a common misconception that the NES’s job is to help the ELL
understand, this can put a lot of stress and strain on a student who is trying to
build their own meaning of new concepts and content (Case, 2015). It is not
the English speaker’s job to make the ELL student understand, but the burden
should be shared by everyone in the classroom, Case refers to this framework
as opening spaces (2015). To bridge the academic gap currently experienced
by ELL’s, Case suggests that educators offer many opportunities for ELL and
NES’s to truly communicate and work together (2015). It is often a practice to
ignore the student who cannot communicate (ELLs), and the ELL, not
wanting to be a disruption to the class often avoids communicating (Johnson
& Park, 2022). NESs must be expected to approach ELLs and build
relationships through finding commonalities and communication.
Cultural Inclusion Methods: Clair (1995) conducted a study on three
mainstream teachers, analyzing their attitudes and beliefs surrounding the
influx of ELL students in their classrooms. Clair (1995) found that teachers
require further training on the complexities of teaching ELL students.
Professional development, especially sessions conducted by teachers can be
highly effective as it advances educator buy in and participation (Clair, 1995).
Other than using PD to educate teachers on best practices, specific methods
have been tested by researchers hoping to find the most efficient way for ELL
students to acquire language in the mainstream classroom.
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Summary
One statement arose across most of the research on this topic; teachers are
not prepared to teach ELL students (Johnson & Park, 2022; Massrouf, 2019;
Niehaus & Adelson, 2014; Peercy et. al, 2015). With further teacher training
and emphasis on being culturally responsible the classroom can become
inclusive. Through that inclusivity students can find the safety and security
that they need and eventually build to a true sense of belonging (Maslow,
1943). Once these needs are met, all students will thrive in their schoolwork,
experience stronger relationships with their peers, and develop their
communication and language skills. ELL’s will begin to build comprehension
through the communication with their NES peers, and NES students will grow
their worldview and learn to deeply appreciate different cultures and
traditions, while also drawing on commonalities they share. Educators should
work toward building a unified classroom by distributing the responsibility of
understanding to all parties involved in the learning environment.
Conclusions
ELL populations are on the rise and are projected for continual growth
(Capps, 2005). Educators are struggling to support their ELL students
(Niehaus & Adelson, 2014). Currently, communication is being avoided
between ELL’s and NES’s (Johnson & Park, 2022). Therefore, the classroom
needs more synergy between ELLs and NESs and would greatly benefit from
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such teamwork. Vygotsky’s sociocultural theory states that learning is
acquired via socialization, therefore, ELLs and NES students must grow in
commonalities and communication to acquire knowledge (Davydov & Kerr,
1995).
Each variable in the classroom experiences benefits from socialization.
ELL students benefit from NES’s as they acquire language at a swifter rate
than if they were isolated and cultivate relationships with their peers, thus
allowing them to grow and develop as a whole person, not just their language
alone. NES students benefit from ELL’s as they gain a larger worldview and
find similarities with other cultures and traditions. The teacher gains student
growth, higher test scores, and improved classroom culture. The teacher must
implement procedures and strategies that grow students’ awareness of
commonalities, and builds communication, equating to comprehension shared
by all students. Therefore, building an inclusive cultural classroom is
beneficial for all in the learning environment and must be encouraged.
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Chapter Three: Project Description
Introduction
Cultural immersion is challenging to develop in a heterogeneous
classroom setting. Educators lack the training needed to assist ELLs in
acquiring language and bridge the comprehension gap experienced with their
peers. This project aims at engaging educators to reflect on their personal
challenges when they implement accommodations for their students. In its
implementation phase, educators will analyze problems encountered by ELL
students in mainstream classrooms, identify cultural awareness challenges
they experienced. As a result of implementing inclusive strategies in
classroom, educators will find their students communicating as a whole group,
instead of two separate subgroups (ELLs and NES) signifying their cultural
and linguistic development. The following chapter will detail the specific
components of the project, specify how the project will be evaluated, and
draw conclusions from the process, finally report plans for implementation.
Project Components
Objectives: The key objective of this project is to provide teachers with
strategies that allow them to implement instructions in the mainstream
classroom that are culturally inclusive. Further objectives include identifying
educator challenges when teaching ELL students, analyze communication
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problems encountered by ELLS in the mainstream classroom, identify
hardships educators face when implementing instruction to students who are
culturally and linguistically different from their background. The final
objective of the project is to implement an inclusive cultural strategy in an
upcoming lesson.
Project Conception: The conception of this project came from that
fact that historically, teachers have not known how to effectively implement
strategies that fostered ELL linguistic growth. There has been a recent push in
the education field to further develop teachers’ best practices for ELL
inclusion. ELL students continually score below their NES peers.
Additionally, PD needs to do more than introduce teaching strategies to
educators. PD should enact true lasting change. Whether that change be to the
materials teachers use or the actually beliefs of the teachers themselves (Broks
et al., 2010). Currently there is a down trend on the value of home language
and culture, teachers are the key to bringing change to the classroom.
There is a true need for a cultural inclusion initiative in schools, hence
the formation of this project. By implementing the strategies suggested in this
project, educators will see an increase in ELL inclusion and development, as
well as sense of belonging, their NES students will gain an increased world
perspective and appreciation for other cultures and value communication. The
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rationale of this project is to bring this change (as stated above) to classrooms
by presenting the strategies that will ensure cultural inclusion, to all educators.
Project Elements: This project consists of a professional development
(PD) series titled “ELL Cultural Implementation Initiative.” As Claire (1995)
states, PD’s can be especially impactful in educating teachers on the
complexities of language acquisition as it occurs in their ELL students. The
PD consists of an hour and a half presentation, including discussion, work
time, surveys, as well as an interactive guidebook teachers will receive upon
arrival. The presenter will walk the attendees through their guidebook while
giving the presentation. To engage educators in furthering their learning and
inspire them to change their practice, PDs should provide real classroom
examples, struggles, and give time for personal reflection (Kim et al., 2014).
Therefore, the guidebook (Appendix A) includes opportunities for teachers to
reflect on the prompts provided during the presentation, as well as a copy of
the information, research, and statistics shared on the slides. The book also
includes resources for the teachers to explore on their own time that relate to
cultural inclusion.
The guidebook begins with an introduction that includes a letter from the
author, an explanation of the purpose and problem that will be explored. It
will also include the objectives for the initiative, then detailed research and
statistics regarding the lack of cultural inclusion and language development in
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mainstream classrooms. Teachers have time to reflect on their own struggles,
and given space to write down their ideas, thoughts, and feelings. Next, four
vital terms are defined in the guidebook as well as the presentation (see
Appendix A.) culture, inclusion, commonality, and communication. The
guidebook also contains the six key Teaching English to Speakers of Other
Languages (TESOL) principles, educators will be given time and space to
consider how they implement the principles in their classroom. The presenter
then reiterates the fact that ELL’s biggest resource is their peers and
encourages educators to reflect on how they bridge the gap between their ELL
and NES students.
The guidebook introduces the two key strategies of cultural inclusion:
finding commonalities and building communication. The first strategy:
Finding commonalities – teaching students that being different is not scary,
includes several different approaches for implementation. The presenter walks
the groups through a whole group interactive game (ice breaker) called “step
forward.” The game when played in the classroom requires students to stand
in a line, then the facilitator makes several statements to the group, if the
student agrees with the statement they step forward. This allows students to
visually note the commonalities they share with their peers. The teachers are
encouraged to participate in the activity as well, building relationships with
their students as they build relationships with each other.
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Another method teachers can implement is to intentionally include
culture in the curriculum. The guidebook details specific suggestions for the
main school subjects; Language arts, Science, Social Studies, and Math (see
appendix A). This approach allows for educators to include works done by
minority authors, scientists, engineers, song writers, mathematicians, etc. By
including works done by cultures other than the majority, students gain a
larger world perspective.
The last approach presented has educators think intentionally about
their seating charts. Teachers are cautioned that there is a fine line between
cultural inclusion and tokenism or racial profiling. However, intentionally
seating students in groups where ELLs are surrounded by other students who
have similar interests can help increase the chance of peer communication.
This approach was influenced by Rance-Roney’s (2008) work on creating
intentional communities that promote ELL culture. When teachers work to
find connections between student groups it lessens the dysfunctional culture of
the classroom and allows for cultural appreciation.
These approaches explained above require educators to implement
ways that students discover commonalities with their peers, in doing so they
begin to build a relationship, and through a relationship, communication
begins to occur, and through communication comprehension and language
acquisition appears.
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The second strategy is building communication, which consists of
teaching students the difficulty of being unable to express one’s ideas. The
guidebook shows the reader the various forms of communication including
nonverbal, visual, and verbal, and encourages teachers to teach their learners
these different forms, helping them realize that a smile and a wave is a way of
communicating. Another approach to help foster communication between
student groups is to have the educator facilitate an activity using a foreign
language (foreign to all their students). Using foreign language in the
mainstream classroom is an effective tool for educators to diversify the
learning experience for all students (Larson-Freeman & Freeman, 2008). For
example, the educator could do their warms ups in Vietnamese (see appendix
A – Section 3) the students would have to use a translation tool to help them
understand what is being asked of them. This approach may feel as though it
should be restricted to a foreign language class, however, a short activity
(warm up/exit ticket) in any mainstream classroom would build student
empathy for their ELL peers, without the spotlight being on them nor their
language.
Another similar approach has the educator host their lesson or activity
in a nonverbal way using the TPRS method. This approach requires the
teacher’s instruction to be nonverbal as well as the students’ responses.
Teacher and students would have to fully communicate with gestures, signs,
or written communication. TPRS offers students a chance for creativity and
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promotes active learning through which muscle memory builds retention
(Davidheiser, 2002). This approach again builds empathy for ELL students
and builds student understanding of the difficulties of not being able to
communicate. This approach can be done efficiently in any subject, even more
so if it is just for a short time such as warmups, exit tickets, or during a project
the students are already working on and familiar with. By using gestures or
TPRS the teacher allows all student groups to connect to their learning in a
physical way, it also provides an element of fun.
Yet another approach is to have the educators design a website or use
of an application to host a class pen pal. The pen pal would be partner school
in a different country, full of students who are ELLs. This allows for the NES
to experience conversing with ELLs without taking away the ELL students in
the physical classroom agency by making their language and culture the
center of attention, instead the attention is on a language and culture that is
new for all students in the class. For example, the class could partner with a
school in China, the class sends letters back and forth, and as a group must
translate and then respond. This approach would be especially successful in a
language arts class, as it creates opportunities to correct grammar and use
translation tools.
The final approach has educators play word games with their students
using a foreign language. This could be implemented for students who have
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finished their work early, or as extra credit. Word games may include Wordle,
crossword puzzles, word searches, among others. By implementing these
strategies, ELL students develop an understanding that there are several ways
of communicating and learning, even though they may not be proficient in
English as their peers, they can communicate using other methods. By
building communication between the two peer groups, NESs will develop
their world view and appreciation of language and culture, and ELLs will
increase in their English acquisition. The educators will benefit from a class
who works together to comprehend material and will likely find an increase in
test scores.
After the presenter introduces the strategies and explains the
approaches, the educators are given time to work the approaches into their
lessons. After roughly twenty minutes of workshopping, the presenter
facilitates a group discussion about their plans for implementation. Then pass
out an exit ticket survey for educators to complete (see appendix C).
Project Evaluation
Evaluation is a key component of any initiative. For this project a series of
surveys will be distributed to educators to complete providing feedback to be
used for evaluating the initiative. Before the presentation at the professional
development begins teachers will be given a pre survey (see Appendix C) that
asks them to reflect on the relationships they have with their students, and
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their comfortability with ELL accommodations. The educators will rate their
comfort levels with teaching ELL students, and how often ELL and NES
students converse during class. This data will be used as a comparison
gathered in the post survey. After the presentation teachers will fill out a sixquestion post survey asking them about their plan for implementation, they
will also set a goal and plan to measure success (see Appendix C). Finally, a
week after the PD, the presenter will send a follow up survey via email (see
Appendix C). The survey will ask educators to reflect on the approaches they
implemented, as well as suggestions for future initiatives. The educator will
again rate themselves on their comfortability with teaching ELL students, and
how often their students communicate between groups.
Implications for Success: Analyzing the data collected from the surveys,
the presenter will be able to measure the success of the initiative. The data
will show if educators feel more comfortable teaching ELL students, for
example, if the data shows an increased average rating by one variable, this
will be counted as success. A pre and post survey comparison will be drawn
on how well the students converse during class, any increase represented in
this category will be counted as success. By collecting the data supplied by the
surveys, the facilitator will know if the strategies have been implemented
wholly and if they are truly successful in bringing change and growth to the
relationships between the two subgroups.
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Project Conclusions
ELLs are notoriously underappreciated and often ignored by their peers.
As stated previously in chapter two, ELLs biggest resource is their peers, to
build an ELL’s literacy and acquisition, educators must assist in fostering
relationships between their ELLs and NES students. To promote this
relationship educators should use the two strategies stated above. By
equipping the various approaches suggested, educators will build
commonalities and communication between the subgroups. When applying
the suggested strategies teachers will find that all students grow their
appreciation for other cultures and increase their world perspective. NES
students will experience and develop empathy for their ELL peers, thus be
inspired to assist them in understanding when applicable. Furthermore, ELL’s
will acquire language at a faster rate due to the increased interactions, and thus
improve performance on standardized tests. In conclusion, all key variables in
the classroom: the educator, NES students and ELL students will benefit from
the implementation of this inclusion initiative.
Plans for Implementation
This project is a complex professional development with valuable tools for
application that will bring cultural inclusion to any classroom. This
presentation should be used in schools that host ELL students, schools who
wish to see more inclusive strategies implemented by their teachers, and
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schools who want to see more synergy and communication occurring between
student groups.
Local Context: This project will be implemented at Westwood Middle
school, one of twenty middle schools in the Grand Rapids Public School
district. GRPS employs 700 educators across the city and educates 13,785
students in total. (mischoolsdata.org). The district has a 78.9% graduation rate
(mischooldata.org). According to MI school data, a website that collects
demographic and financial information about schools across Michigan, GRPS
is experiencing a large decrease in enrollment (mischooldata.org). As of 2021,
82.6% of the student body is considered economically disadvantaged.
Westwood middle school is considered a neighborhood cultural school
(does not operate under a theme such as “zoo school” or “museum school”)
and instructs 254 students in grades sixth through eighth
(Publicschoolreview.com). Due to standardized test scores Westwood sits at
the bottom 50% of all Michigan schools; only 9% of the student body is
considered proficient in math, and 18% is proficient in reading
(publicschoolreview.com). Westwood is known as a cultural center and
welcomes six different languages and twelve birth countries represented
throughout the student body. Demographically the school consists of 48%
Hispanic, 27% African American, 12% multi-racial, 12% white, and 1%
Asian. Westwood is set up to house and nurture the diverse student body it

36

educates however to offer that education effectively the too must be educated.
Therefore, it is vital that the staff at Westwood be trained to teach English to
students of other languages (TESOL). Westwood currently has an ELL
(English Language Learner) program, yet more is needed to serve such a
diverse group of students. Hence the implementation of this project.
Further development may be made to cultivate more specific approaches
to certain age groups (elementary, middle, high school). Additional research
on what skills teachers feel they lack when including ELLs in their classroom.
Additionally, research proves there is great benefit to students developing
language bilingually. Instead of losing their native language (L1) and
replacing it with English (L2), schools should value the development of
bilingualism and be intentional about their ELL programs. This project
focuses on the relationship and culture between ELLs and NES students,
however, could be adapted to use similar approaches in the ELL classroom to
encourage students to value their home language (Cummins, 2005).
Ultimately this project, as it stands would benefit all student groups, and
therefore teaching staff.
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Appendix C: Evaluation Surveys

ELL Cultural Implementation Initiative
Julia Gidley

Pre survey:

Name: ___________

(Your honesty and vulnerability is appreciated and answers will be kept confidential and
only used as a resource for evaluation processes of the professional development - thank
you)

1. How many ELL students do you currently teach? _____________________
2. What practices or accommodations do you use to help your ELL students?
____________________________________________________________________
____________________________________________________________________
3. Explain the relationship you have with your ELL
students: _________________________________________________________
____________________________________________________________________
4. Explain the relationship your ELL students have with their peers:
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
5. How often would you say your ELLs converse with NES students?
a. Always

b. Sometimes

c. Rarely

d. Never

e. N/A

6. Do you feel as though teaching to ELLs is a strength of yours?
Yes
No
7. How comfortable are you teaching ELL students?
1
2
3
4
5
8.

Any questions for the facilitator you would like asked to the
group? _____________________________________________________________
__________________________________________________________________

ELL Cultural Implementation Initiative
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Julia Gidley

Post Survey

Name____________________

1. Which strategy did you decide to implement? __________________________
2. Why did you choose this strategy? ____________________________________
____________________________________________________________________
____________________________________________________________________
Explain your plan for implementation: _________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________

3. What do you hope will happen as an effect of implementing this
strategy? ____________________________________________________________
____________________________________________________________________
____________________________________________________________________

4. Make a goal for implementation (how many days/weeks will you use the strategy?
For how long?) _____________________________________________
____________________________________________________________________

5. How will you measure change or success? ______________________________
____________________________________________________________________
____________________________________________________________________

Follow up Email Survey
7. Honestly, were you able to implement the suggested strategy?
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8. Which approaches did you try?
9. Which approaches applied best to your classroom and students?
10. Explain your experience:
11. Would you consider the approach successful?
12. Do your ELL and NES students communicate?
13. How often would you say your ELLs converse with NES students?
a. Always

b. Sometimes

c. Rarely

d. Never

e. N/A

14. What changes (if any) have you seen in response to the applied strategies?
15. Reflect: What would you do differently if you were to implement the approach
again?
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